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Distinguishing Between Tiers
(RTI from All Sides: What Every Teacher Needs to Know by Mary Howard, 2009)

The following chart provides a reference for distinguishing between the three tiers.  Tier 3 students are likely to have more significant learning needs than those at tier 2, but the instructional strategies are very similar.  By increasing frequency and instructional intensity to the general curriculum, strategic interventions will be more effective.
	Tier
	% of Students
	Frequency of Intervention
	Instructional Group Size
	Data Collection
	Instructional Interventionist

	Tier 1

Universal Curriculum and Instruction
	85-100 percent


	As needed
	TBD by individual or group needs
	As needed
	Classroom teacher as primary interventionist

	Tier 2
Targeted Intervention
(8-12 weeks, not to exceed 18 weeks)
	10-15 percent


	One 30-minute daily session
	3-5 students 

(3 preferable)
	Every two weeks
	Classroom teacher or other district support teacher

	Tier 3
Intensive Intervention
	5-10 
percent


	Two 30-minutes daily sessions


	1-3 students

(1 preferable)
	Weekly
	Expert reading teacher and/or special education teacher


Increasing Instructional Intensity
· Maintain high expectations but adjust support to accommodate each student.

· Use whole-to-part-to-whole teaching to ensure learning in meaningful texts.

· Increase teacher think-alouds that make reading strategies explicit.

· Illustrate key points with specific oral and written examples.

· Check for understanding by using open ended questions

· Provide engaging feedback to reinforce understanding and address confusions in a timely manner.

· Coach students as they apply strategies in the course of reading.

· Scaffold support while promoting independence.

· Reinforce new learning at spaced intervals.

· Redirect off-task behavior to avoid getting sidetracked.

	What it is…Intervention
	What it is NOT…Remediation

	· Focus on preventing failure

· Instruction that is “in addition to”

· Enhances classroom reading instruction

· Adjusts the intensity of instruction

· Focuses on the reading process

· Approach varies according to need

· Material that reflects a gradient of difficulty

· Fast-paced instruction to promote acceleration

· Repeated practice to achieve mastery

· Emphasis on short-term support

· Coordination with the general education program

· Emphasis on ongoing assessment

· Real books that are interesting, colorful, and engaging

· Engage students in meaningful reading and writing activities while integrating discrete reading skills in context

· Teachers use resources but rely heavily on their own professional responsibility

· Includes demonstrations and modeling, coaching and prompting, shared and guided practice, and independent application

· Encouraging active engagement

· Dividing learning into smaller segments

· Reviewing and repeating information in many contexts

· Increased teacher interaction
	· Focus on “fixing” an existing problem

· Instruction that is “instead of”

· Replaces classroom reading instruction

· Little if any adjustment in intensity

· Targets a single isolated skill

· Pull-out program

· Material that is either too easy or too hard

· Slow-paced instruction that simply waters down the curriculum

· Often fails to achieve mastery

· Emphasis on long-term support

· Separation from general education

· Limited ongoing assessment

· Worksheets (including computerized versions)

· Art activities (unless they are very brief and directly related to reading or visual literacy)

· Reading games

· Copying definitions from the dictionary

· Fill-in-the-blanks

· Writing words multiple times

· Computer-centered activities




